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WHOLE -SCHOOL EVALUATION

A whole-school evaluation of St Vincent's CBS Scheas undertaken in April 2008. This
report presents the findings of the evaluation amdkes recommendations for
improvement. During the evaluation, the qualittediching and learning in three subjects
and in the Transition Year programme were evalu@tedetail, and separate reports are
available on these subjects and programme. (Se#@rset for details). The board of
management of the school was given an opportunigpimment in writing on the findings
and recommendations of the report, and the respohsiee board will be found in the
appendix of this report.

INTRODUCTION

St Vincent’'s school is an all-boys voluntary seamydschool under the trusteeship of the
Christian Brothers since 1863. The school aimprtwvide a comprehensive and holistic
education programme based on the religious and agidnel philosophy of Blessed
Edmund Ignatius Rice. St Vincent's school is underg a period of transition due to the
decision by the Christian Brothers to hand ovepaoasibility for their schools to a lay
group, the Edmund Rice Schools Trust (ERST). Tkisigion provoked reflective debate
among the network of Christian Brother schoolse@ch a consensus on the characteristics
of an Edmund Rice School. Five key elements weeatifled; nurturing faith, promoting
partnership, excelling in teaching and learningating a caring school community and
inspiring transformational leadership. These eldsé&rm the basis of the vision espoused
in the ERST charter and provides the frameworktierfuture development of an Edmund
Rice School. St Vincent’s will formally be part BRST from September 08. This marks
the beginning of a new era for the school.

Due to demographic changes and the opening of nbwots in nearby suburban areas the
school has experienced significant changes in itbe and composition of its student

cohort. This has presented challenges for the $cBbd/incent’s has a current enrolment
of 295 students who come mainly from the areasrajl&s, Glasnevin, Cabra and the north
inner city. Current enrolment trends suggest that school will experience a modest
increase in enrolment figures over the next twayea

In 2006/07 the school was accepted into the DEISiyBring Equality of Opportunity in
Schools) initiative. The school is now receivingdgidnal resources and supports under
this new integrated school support system that anresddress the needs of young people
from disadvantaged communities.

1. QUALITY OF SCHOOL MANAGEMENT
1.1 Characteristic spirit of the school

The characteristic spirit of the school is undempith by the religious and educational
philosophy of Edmond Rice. This philosophy is reftel through the emphasis placed in
the school’s mission statement on providing a ce@mensive and rounded education in
partnership with parents. The current mission staté was agreed in 2004 following a
review of a previous statement. A commendable leffebnsultation informed this review.

A draft mission statement, prepared by a sub-cotamiof staff, was distributed for

consultation to the staff, the board of managenagwt a representative group of parents
and students. This good practice facilitates aeshaense of ownership of the mission of



the school. It is praiseworthy that the missioniesteent is included in the students’ journal
and made available in the teacher’s pack at tiré staach academic year. As the ERST
charter outlines a clear vision for the future depment of an Edmund Rice school,
consideration could be given to collaborativelyieging the mission statement in the
context of the five key elements of this chartdre Tevised statement should be used as the
reference point in the development of a school plagh could be visibly displayed around
the school building.

St Vincent’'s has an inclusive and Christian etfidge school strives to meet the needs of
its diverse student cohort. This is evidenced ley dfforts made to broaden the range of
curriculum programmes offered by the school. Thalkgize of the school is conducive to
developing a strong sense of community spirit amatlg members of the school
community. This was recognised as a key strengttheofschool at a number of meetings
held with the inspectors. Recent commendable tivida by the board of management in
supporting the parents’ council, and in facilitgtim broader representation on the students’
council should serve to strengthen the communitydsan the school.

The recent establishment of a school care tearefliegwith the work carried out by staff
employed by the School Completion Programme (S@R)the Home-School-Community
Liaison (HSCL) scheme, effectively support theasand mission of the school.

1.2 School ownership and management

The current board of management was appointed 8 20id is constituted in accordance
with the Articles of Management for Catholic SecarydSchools The rich diversity of
background and experience among board membersnaassat to the school. The board
meets regularly and demonstrates an awareness gblés and responsibilities. Draft
minutes and an agenda are circulated one week farieach meeting of the board. This
good practice facilitates effective continuity apdeparation between meetings. An
informed, concerned and collaborative approach \ilemt in the decision-making
procedures adopted by the board. It is laudableé ahaboard members have received
training for their roles and that additional outsekpertise is sought if required. At present,
communication procedures between the board andst¢heol community are not fully
formalised. Parent and staff nominees report ortallyheir respective groups, though the
principal may also take on this role. Contact wilie trustees is maintained through the
trustee nominees or the principal. In the interastsimproving the effectiveness of
communication between the board and all memberghef school community, it is
recommended that the board consider issuing aredgegport after each meeting. This
would ensure that the same message is delivereddl tihe representatives, and that a
written record of such communication can be keptfim Procedures should also be
established by the board for informing the genpeaknt body of matters relating to the
operation and performance of the school.

While the board is reliant on the principal to rdpen matters relating to the day-to-day
management of the school, it is highly commendahbe the board also meets with
members of the school staff such as the home-sdwsomunity liaison and the school
completion programme co-ordinators. This good jicacthould ensure that the board takes
a proactive role in the further development of éhespports in the school.

The board demonstrates an awareness of its r@esiaring the on-going formation of staff
through engagement with in-service training. Thet ob relevant professional development
courses that staff members undertake in their awe is subsidised. This practice actively
facilitates teachers’ continued professional dgwalent (CPD). However, whole-school
policy and procedures in relation to facilitatirgathers’ release to attend CPD during the



school day is impacting negatively on the leveleafjagement with a wide range of in-
service courses provided under the auspices ob#partment of Education and Science.
These courses are necessary to facilitate teachgskilling in the changes brought about
by revised syllabuses and curriculum programmes| #m ensure that high quality
implementation of curriculum programmes is ensurEke difficulties associated with
providing appropriate in-school supervision to litatie teachers’ attendance at in-service
training are acknowledged. However, the board amios management together with the
teaching staff need to address this situation dewoto extend the good practices already
evident and to enhance the school’s ability to enmgnt modern curriculum programmes.
Teachers should be proactively encouraged to atteteyant CPD. Therefore school
polices and procedures in relation to facilitatingchers’ release to attend CPD during the
school day should be reviewed to ensure that theljithte proactively the release of staff
to the greatest extent possible. It is recommertldadthe board, in association with senior
management, should carry out an analysis of thringaneeds of individual teachers in
each subject department and each curriculum pragearRrocedures should then be put in
place, which are within the school’'s capacity, &militate a systematic and incremental
approach to the expansion of teachers’ skills ohed the areas identified.

The board has adopted some of the legally reqyiodides and has played an active role in
the review and further development of some wholestpolicies. It is commendable that
the board reviews policies at draft stage prioratfication. The board recognises the
pressing need to re-direct its focus and becomee rpovactively involved in long-term
planning for the future development of the schddle development of a school plan has
been recognised as a priority by the board. Todahd and in line with section 21 of the
Education Act, it is recommended that the board enakkangements for the immediate
preparation of a school plan. This is a necesdagyt® accomplish one of the board’s key
development priorities: the implementation of thBRSE charter. This plan should be
developed in consultation with staff, parents atudlents. The consultation process should
lead to agreement on the present and future ndeiti® school. The plan should outline
clearly the vision, aims and priorities for theug development of St Vincent's School.
Short-term and long-term targets together with appate action plans should be
developed to meet the agreed priorities. The target should form the basis of the action
plan that will be developed by the school as péitsoparticipation in DEIS. The vision
underpinning the plan should reflect the five elataeof the ERST charter. The support
and advice of the School Development Planningdtiite (SDPI) may prove useful in
developing the plan. Further information is avdiadtwww.sdpi.ie

1.3 In-school management

Both members of the senior management team werheneaching staff prior to their
appointments as principal and deputy principal, dhdrefore have a long-standing
association with the school. The duties of thegipal include liaising with the Department
of Education and Science and the board of manageragmwell as being a member of a
number of external committees that support the wafrkhe school. The duties of the
deputy principal relate to the day-to-day runnirighee school and managing the school’s
finances. The senior management team takes thertdadin decision-making and in
directing school policies and procedures. Durirggdburse of the evaluation, it was evident
that senior management work closely together irutually supportive manner and share a
common understanding of the challenges facing¢hed. In meetings held with the board
of management during the evaluation, it was obvithadé board members appreciate the
work of the senior management team. The princigéénds the annual principals’
conferences as well as the cluster meetings tlabaganised for the Christian Brother
schools.



Some good practices are evident in supporting &ectefe system of communication

between the senior management team and staff. éAbdiginning of each academic year
staff members are given a teachers’ pack. Thivuded the school’s mission statement,
copies of all whole-school policies and a bookletsehool procedures. From reviewing
this booklet it is obvious that it makes a sigrdfit contribution to increasing staff

awareness of school-related issues. However, sdrtteeccontent is in need of updating
and amending. Therefore, it is recommended thabiseranagement, in collaboration with

the board and staff, review this booklet. This wioptovide an opportunity for them to

discuss the effectiveness of the procedures ligtadher details such as the role of the
form tutor and special-needs assistants couldssacluded.

It is apparent that communication procedures batviiee SMT and staff in relation to key
decision-making need to be reviewed and strength&taff meetings are scheduled three
times per year and commendably all staff membersafiorded an opportunity to submit
items for the agenda. However, members of the tegclstaff expressed some
dissatisfaction with the effectiveness of these tings. Therefore, in order to extend a
common understanding of school-related issues angrove the effectiveness of
communication throughout the staff, it is recommeghthat the format of staff meetings be
reviewed. Any revision of the format should ensuhat all staff members have
opportunities for constructive professional dialegand for open discussions about all
school-related issues. This practice will empoweffsand create a sense of shared
ownership of the future development of the schB8tff can also be kept informed of day-
to-day issues through informal announcements deld/at coffee break, and through the
provision of dedicated notice boards in the stadim.

Middle management comprises six assistant prirgjgadht special-duties posts as well as
the position of programmes co-ordinator. The cursamedule of posts in the main was
introduced five years ago and is based on a wiléew that took place some years earlier.
While post-holders are involved in a range of dutilkat support school administration,
curriculum programmes and student care, there mergé agreement that the current
schedule of posts no longer meets the needs dcfcti@ol. Some of the duties attached to
posts have become obsolete, while the workloadctath to others has increased
significantly. To ensure the effective implemerdatiof one of the key elements of the
ERST charter, transformational leadership, it isoremended that the leadership and
management model used in the school be reviewed.aAmeans of distributing
responsibility and ownership for leading and manggihole-school issues, the potential
of the middle-management structure in the schoaulsh be fully realised. It is
recommended therefore that a comprehensive revietheo current schedule of posts
should be carried out. This review should be ledhgyboard, in consultation with all staff,
and be carried out with reference to the key ohjestand priorities identified in the school
plan. The revised duties should be commensurate thwit level of post responsibility and
should utilise individual post-holders’ talents aexbertise. There should be a clear job
description for each post, and procedures shoulguban place to monitor and review
systematically the duties attached to each pogsndatings held with the inspectors, there
was a commendable level of willingness evident agnihve post-holders to participate in
such a review and introduce these practices torerbkat the scheduling of posts continues
to respond effectively to the needs of the schbolsupport effective communication, all
members of staff should be made aware of the mamargiestructure in the school and the
schedule of duties assigned, perhaps through #fieirstormation pack. SDPI can provide
expert advice and practical assistance to schodéilitating this type of a review.

At present senior management does not meet inngleeasion with post-holders. In order
to facilitate a teamwork dimension to the work ofddie management, opportunities
should be created to allow members of middle mamagé to meet with the senior
management team. In order to support the traingegia of senior and middle management,



the services and initiatives organised by the Leside Development for Schools (LDS)
programme should be availed of. Further detailoarthe LDS website at www.lds21.ie

St Vincent's is a non-selective school. As evidenbg the composition of its current
student cohort, school management and staff welcoespect and accommodate students
from all backgrounds and abilities. The school'snes$ions policy was reviewed recently
to establish clearer selection criteria for admissito the school. The board should revisit
those aspects of the admissions policy referrinthé&ir right to refuse the enrolment of
applicants in exceptional cases. To support thiesne ethos that permeates the school, it
is recommended that the board should documenbalint-school procedures that will be
adhered to when addressing these exceptional citamees.

School management is committed to ensuring thatestis work in a safe and ordered
environment. A code of behaviour that informs studeand parents about the rules of the
school has been drawn up, and a separate polisygpension and expulsion is currently in
draft format. Commendably, information is providadhe students’ journal on the code of
behaviour. However, the accessibility of the largguaised in the journal needs to be
reviewed.There was general agreement among staff that thenticode of behaviour is in
need of a review, in order to actively promote pesibehaviour and re-examine the ladder
of interventions applied. The senior managememteégzcontinued the year-head system a
number of years ago. As a result, the current ladfieeferral of students comprises the
class teacher, form teacher in some instancesthamdon to the senior management team.
Serious behavioural issues are brought to thetatteaf the board. It is recommended that
the board make arrangements for a complete revielveocode of behaviouAs part of
this review, it is important that all aspects ofiaal life that impact on student behaviour
are considered. This review should focus on devwedpp code of behaviour that is clearly
linked to the mission statement of the school,vabti promotes and affirms positive
behaviour, sets standards for acceptable beha&i@miresponds effectively to unacceptable
behaviour. To encourage a whole-school approaamapaging behaviour, all roles and
responsibilities should be clearly defined. A tterapproach to the consistent use of
appropriate sanctions needs to be fostered andueaged. In this context particular
attention should focus on the current practicesrdtation to the use of short-tem
suspensions. As a clear and graded ladder of enéon needs to be developed, it is
recommended that the re-introduction of a year-lsetiem should to be considered. To
promote and reward positive behaviour among stggehe school should consider the
benefits of enhancing the role of the students’rdwand sports awards schemes. The draft
policy on suspension and expulsion should be Bedlias part of this process and included
in a whole-school code of behaviour policy. Thisiegy could be led in-school by a
working group representative of the whole-schoaghownity. The National Educational
Welfare Board (NEWB) publicatiomeveloping a Code of Behaviour: Guidelines for
Schools atwww.newb.ieshould be consulted in progressing this work.

It is highly commendable that a care team has les@blished recently in the school. The
collective wisdom, experience and local knowledgeviged by this team should ensure
that a focused and co-ordinated support structuie place for students. The work of this
team will support a holistic approach to the effectmanagement of students in the school.

A number of initiatives have been recently introgllidy the school to monitor and track
students’ attendance. This includes the instatlatiban electronic tracker system and the
appointment, on a part-time basis, of a SCP adtrengs to follow up attendance. The

school secretary makes the quarterly reports toNaAgonal Education Welfare Board

(NEWB). Responsibility for attendance and punctyadilso forms part of an assistant
principal’'s post. There is however, a lack of dladbout the responsibilities attached to
this post, since the advent of these other initi It is recognised by the school that there
is difficulty with some students’ punctuality anttemdance. It was also noted that a roll



call did not take place in some of the lessons meseduring the evaluation, and that
students who had been missing on the previous idhgal present notes of explanation to
teachers. This practice should be reviewed. Amdérce strategy has been drafted by the
principal. However this document has not as yehldiscussed with other partners in the
school community. To meet the requirements of thdecation Welfare Act 2000, it is
recommended that the attendance strategy be #alis consultation with the whole-
school community as soon as it is practicable. Bhiategy should outline the roles and
responsibilities of all staff in the tracking andomitoring of student attendance, and
acknowledge the role of the additional supports agailable in the school.

There is an active students’ council in St Vincgntvhose members are advised and
supported effectively by a designated liaison teachgreed procedures underpin the work
of the council, and it is obvious that they go abiheir work in a professional manner.
Contact is maintained with the general student Hdmdyneans of a dedicated notice board
that is visibly located on the ground floor. Thenstitution of the council was amended to
extend the membership to include second-year stsider to allocate designated positions
to newcomer students. These commendable practiggzog the philosophy of inclusion
advocated by the school. To enhance this good warigechanism whereby first-year
students are included on the council should beidered. The council plays an active role
in fundraising for the school and has contributethe recent review of the school uniform.
It is an effective voice for students and has cagmal on their behalf to improve students’
facilities in the school. Representatives fromgshelent council have met with the parents’
council. This is good practice as it supports tteatton of a community spirit. To support
the work of the students’ council, members showldtioue to receive training for their
roles. The publicatiorBecond Level Student Councils in Ireland: a study of Enablers,
Barriers and Supports (2005) would also prove a useful resource. Thisudwent is
available through the National Children’s Officeurther details are available at
WWW.Nco.ie

In keeping with the ethos of partnership reflectadthe mission statement, parental
involvement in school life is encouraged and sufgabrThe parents’ council has been in
existence for some time. To date, its contributiorschool life has included raising funds
to re-furbish classrooms and toilets, as well agrigaan active role in developing and
reviewing some whole-school policies. The jointiatives with the students’ council are
particularly noteworthy. It is laudable that theunoil revised its constitution this year in
response to recognition that its role needed taugemented in the school. The board and
senior management are proactively fostering andwaging the development of a good
quality partnership with the council. The work bethome-school-community liaison co-
ordinator in supporting the re-drafting of the dangon is particularly commendable. It is
laudable that the council intends to become aria&d member of the National Parents
Council (Post-Primary). To enable the parents’ cilwio grow into their role within the
wider school community and contribute constructived school policy formation and
review, it is recommended that members seek trgifon their roles, and be supported by
continued guidance from school management.

There are effective lines of communications betwdenschool and parents. Members of
the parents’ council who met with the inspectorgressed their satisfaction with the open-
door policy operated by the senior management taaoinstaff. Parents spoke highly of the
work of the form tutors in ensuring the effectives®f the students’ journal as a means of
communication. Letters are sent to parents infogntiem of upcoming trips or activities.
Reports of students’ progress are sent home ogudarebasis. A parent-teacher meeting is
held for each year group to provide feedback odesits’ progress and achievement in each
subject area. It was noted that the parent-teanbeting for Transition Year (TY) was held
at lunch time. This may be an inconvenient time darents. It is recommended that the
time of this meeting be changed to comply with thguirements of circular letter M58/04



to facilitate an increased attendance. As a meamsigmenting communication between
the school and the community it serves, considarathould be given to the development
of a school newsletter and website.

1.4 Management of resources

The staffing allocation from the Department of Eatimn and Science for the current year
including concessionary hours and ex-quota pogtiim 19.43 whole-time teacher
equivalents Almost all permanent whole-time staff members aeplayed for the
maximum number of class contact hours that theitrect allowsThe school is dependent
on the annual allocation of concessionary houssifiplement the provision of a number of
subjects. The uncertainty surrounding the annukdcafion of these hours presents
significant challenges for management in deploystaff. It is acknowledged that senior
management endeavours to deploy teachers to dumicprogrammes which are in line
with interests and subject expertise. However, @swoted during the course of the
evaluation that a number of teachers are teachibgeats in which they do not hold a
recognised teaching qualification. While the conmmeibt of all staff involved in the
delivery of these subjects is acknowledged, thisuds needs to be addressed by
managementThe current practice undermines the quality of atlonal provision and
students’ opportunities, especially when students laeing presented for certificate
examinations. Therefore, it is recommended thatrategic approach be taken to the
current deployment and future appointment of stafinaximise the deployment of all
teaching staff in line with their subject specialgs and to plan for the broadening and
implementation of high-quality curriculum programsni@ the school. Particular attention
needs to be given to planning for the appointmdrgpecialist teachers in the areas of
Physical Education, Art, Home Economics, Religi&ducation (RE) and languages to
support the delivery of these subjects in the schoo

St Vincent's has been granted supplementary tedahes by the Department to cater for
the changing needs of the student cohort. At thee tof the evaluation, a significant

proportion of these hours were not being used ler purposes for which they were

allocated to the school. It is recommended thatagament urgently address this issue to
ensure that these hours are used effectively teflbethe students for whom they are

intended.

There has been a good level of engagement withostiaged CPD. It is commendable that
senior management recognises and utilises thetdaterd expertise of its own staff for
internal CPD. The efforts and commitment of the mer of staff who organised the
recent in-service course in the area of informatind communication technology (ICT) are
highly commended. There is considerable expertisthe staff in a number of other areas.
Therefore, the potential of this model of provismmCPD could be explored further by the
school management team.

Members of the ancillary staff are very positiveattheir position in the school and their
work is valued by the school community. All membefghe ancillary staff are provided
with the appropriate resources to enable themny cait their duties effectively.

The main building dates back to 1965. In 1978 theisfian Brothers built a swimming
pool and gymnasium complex on the campus, and B9 18 extension comprising
additional classrooms was added. Ownership of tymngsium, swimming pool and
playing fields has been retained by the trustebes@ facilities are leased by the school on
an annual basis. The school also leases additiooals in the gymnasium for use as an art
room and oratory. The long-term viability of thisrangement should to be considered
carefully by the board.



Some good progress has been made in the re-furbighamd upgrading of the school's
accommodation. Two science laboratories were rgcestfurbished and modernised and
the windows in the main building have been replaseder the Summer Works Scheme.
The classroom furniture is being upgraded as ressupermit. During the course of the
evaluation the development of a school library wdsentified as a priority It is
commendable thah soft reading corner that was funded through threod Certificate
School Programme (JCSP) will be located in thiglifgdo nurture a positive approach to
literacy.

There is good student access to ICT. There arecomgputer rooms containing networked
computers and other associated equipment. A newammedm has also been developed.
Dedicated ICT facilities are available in some subjareas. Two special-duties post
holders make a valuable contribution to the comtihupgrading and maintenance of the
ICT rooms. They also provide valuable support téneot members of staff. It is
commendable that an ICT policy has been drafteditictudes an acceptable usage policy
for all users of ICT in the school.

Parts of the building are in need of upgrading.c8pa very limited in the staff room and at
present there is no dedicated staff access to #cilites. It is recommended, resources
permitting, that the board consider the feasibitifyproviding ICT facilities as part of a
staff work room. This room could be used by stafptepare for lessons and securely store
their teaching aids and resources.

Specialist facilities for Art and Home Economice éimited. Practical lessons for students
taking Home Economics take place in a room thatdess designed to provide meals for
students taking part in the homework club. Thismmodoes not meet the Department of
Education and Science specifications for a spetiattom for Home Economics and
impacts negatively on the implementation of altted core disciplines of home economics
syllabuses. In the interests of health and safetlylagh quality curriculum provision, this
issue needs attention. The art room is adequapalgicus but only has basic facilities for
the delivery of art, design and craft courses atti/iies. Some art lessons are held in
general purpose classrooms which have not beeredltg customised to support delivery
of the subject. While managements’ efforts to pidevia broad curriculum are
acknowledged, the implementation of these matebated subjects requires specialist
equipment and facilities. Such facilities are efiaéto support students in acquiring and
developing the necessary knowledge and skills tmptete the practical and written
certificate examinations in these subjects.

Subject departments do not have fixed budgets. Memmanagement facilitates requests
for additional resources as funding permits. lteisdent from some of the subjects
inspected and in discussions held during the etialughat some departments are in
significant need of the provision of additional oesces to facilitate high-quality teaching
and learning.

To support the further development of the schodldmgs and accommodation, it is
recommended that the board of management carrtemncaudit of school accommodation.
This should include a needs analysis of all theskttesources to identify areas of need. A
strategic plan for the systematic upgrading ofrdmaaining facilities should be devised, as
resources become available. An annual stock takddyurove useful to remove obsolete
furniture and equipment and maintain the buildim@ good standard.

Teachers are not allocated base classrooms. Téssmis certain difficulties with regard to
the storage of subject-specific resources and ewgnp and the creation of stimulating
subject-related learning environments. It may betkwehile for management, within the
context of a full audit of room allocation, to cater the feasibility within the existing



resources and available space, of providing basssioms for teachers to create more
subject-specific areas in the school. This woulsb ahddress some of the difficulties
regarding the maintenance of rooms that were rdiieidg the course of the evaluation.

A whole-school health and safety statement wassdevin 2005 and this has been
prioritised for review. In reviewing this policy would be important to evaluate fully the
effectiveness of all safety management proceduwrgmed in the document. The timing of
the annual fire drill needs particular attentiorheTresponsibilities of all key personnel
involved in health and safety should be documeimtélde whole-school policy.

2.  QUALITY OF SCHOOL PLANNING
2.1 The school plan

The school development planning process began @2,1®&hen the main focus was on
planning to broaden the curriculum programmes etfan the school. This commendable
initiative was aimed at meeting the changing neddbe student cohort. This resulted in
the phased introduction of the Transition Year pmogme (TY), Leaving Certificate
Applied (LCA), Junior Certificate School Programif#&€SP) and the Leaving Certificate
Vocational Programme (LCVP).

Since 2000, school planning has focused on devedopiandatory whole-school policies.
A commendable level of support has been providedhbystaff of the Christian Brother
Education Development Office during this periodeTilanning process that underpinned
the development of some of the whole-school pdicreeluded inclusive practices with
regard to the use of sub-committees and collalmratith staff, parents, and studeribis
good practice is encouraged for the future as anme@d creating a shared vision and
ownership of the school planning process. The teestablishment of a school planning
team is a worthwhile venture. The potential of tinsup should be fully realised in order to
maintain the momentum of school planning, and ithiste responsibility among the staff
for leading and managing the process. There isnar@ndable level of shared expertise
among members of this team. To optimise its paéntiis recommended that the terms of
reference for the school planning team should aefiedd and the appointment of a school
planning co-ordinator from the schedule of postsredponsibility be considered. A
mechanism whereby the planning team reports tabtdsed should also be agreed. The
recent appointment by ERST of a charter implementatfficer who will work with the
school should ensure the school's planning proegbsmake the values outlined in the
ERST charter a living reality in the procedures prattices in the school as it moves into
the future.

Since 2003 good progress has been made in theopevent and ratification of whole-
school policies. From reviewing these policiessitobvious that they have evolved over
time and this has resulted in there being somedackhesion among policies. In addition,
the content of some polices needs updating. Therénatances where there is no agreed
timeframe for the review. As policies are being aed or developed it is recommended
that they should be clearly dated and linked tortiigsion statement of the school. The
content of all policies should be equality proofadd clearly outline the roles and
responsibilities of all stakeholders in developamgl implementing the policy. To develop a
culture of self-evaluation, systematic procedum@sthe implementation, monitoring and
review of the school plan and whole-school police®ould be established. These
procedures should be included in the policy documé&s a means of augmenting
communication within the school community, consaem could be given to enhancing
the mechanism for providing information in relatimnpolicy development to all parents.
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Confirmation was provided that, in compliance wiBost-primary Circulars M45/05
and 0062/2006, the board of management has fornadigpted theChild Protection
Guidelines for Post-primary Schools (Department of Education and Science, September
2004). Confirmation was also provided that thesiddgbrotection procedures have been
brought to the attention of management, schoolf ataf parents; that a copy of the
procedures has been provided to all staff (inclg@ilh new staff); and that management has
ensured that all staff are familiar with the proges to be followed. A designated liaison
person (DLP) and a deputy DLP have been appoimelihé with the requirements of
the guidelines.

Since 2005, planning in the school has focused eathing and learning and the
development of subject-department structures. §i@Pdonnel are assisting this process at
school level. There has been considerable whofeGRD in areas such as differentiation
as well as literacy and numeracy to support thiscgss. However, to gain maximum
benefit from whole-school CPD for teaching and méag, it would be important that all
subject departments develop clear action plansi¢orporate useful strategies into their
own subject areas. This need for follow-through &ls® been recognised by staff. While
most subject departments meet on a regular bdsisas reported that there is some
inconsistency of practice. To enhance the potenfiglubject planning, it is recommended
that formal time be made available for all subgepartments to plan on a regular basis as
part of the calendar of staff meetings. Additiomadetings can be arranged informally by
each teaching team as the need arises.

3.  QUALITY OF CURRICULUM PROVISION
3.1 Curriculum planning and organisation

The school is endeavouring to provide a curricupnogramme that meets the needs of its
student cohort. A good range of curriculum prograsmJunior Certificate, JCSP, TY,
Leaving Certificate and LCA is offered in the schothe school strives to offer a broad
range of subjects within each curriculum programi@wever, the small size of the school
presents significant challenges in planning a broadiculum. The narrow breadth of
subjects offered within each curriculum programmeénipacting on the adequacy of the
programme to meet the needs of the current coHodtumlents The limited range of
Leaving Certificate optional subjects currently italsle also impacts negatively on the
school’s ability to offer the Leaving Certificateo®ational Programme (LCVP).

A number of practical subjects are currently beiamgght by teachers who do not hold a
recognised teaching qualification in these subjddigh quality teaching in these subjects
requires subject specialists who have the necedsmwledge and skills to support the
implementation of a curriculum programme, and wlam demonstrate the integrated
application of all the relevant core disciplineseaich subject. Similar issues of concern in
relation to the deployment of suitably qualifiedffin the teaching of Gaeilge were also
noted.

To move forward and plan effectively for high-qiplicurriculum provision, it is
recommended that a curriculum-review group be #staddl to evaluate the junior and
senior cycle programmes currently available andestablish priorities for the further
development of these programmes. A systematic toldomoaden the range of subjects that
is offered on each of the curriculum programmesukhalso be developed. As a starting
point, optimum use should be made of the subjeetiaisms and the skills of teachers
already employed. The outcomes of this review ghéodm the basis for discussions with
the Department on the future provision of concessip hours for the school.
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There is a commendable focus on developing stud€itsskills in the junior cycle and in
TY. Good practice is also evident in supporting theher integration of ICT into the
teaching and learning of some subject areas.

The TY programme in St Vincent's CBS promotes tbhosl's mission statement of
providing students “with a comprehensive and rodnelducation.” The programme aims to
provide students with opportunities for personadl @ocial development and encourage
students to develop a positive approach to leardihg commitment and enthusiasm of the
TY core team in ensuring the success of this pragra are commended.

JCSP is only available to students in the thirdastr class. This is not in keeping with the
rationale underpinning this curriculum programmetriBg the course of the evaluation it
was noted that the majority of students who areredton Department records as following
the JCSP are not being profiled. These issues impagatively on the implementation of
JCSP and need to be addressed. Therefore it immmended that the co-ordination and
implementation of JCSP be reviewed to ensure thatwents who are at risk of leaving
school early derive maximum benefit from the prognze.

The introduction of LCA was a laudable initiativesigned to address the needs of a
specific group of the student cohort. It is comnadid that systematic procedures are in
place for the monitoring of work experience in LG#d that there is good informal liaison
between the LCA co-ordinator and the teaching teHimwever, it was noted by the
inspectors in some of the subjects evaluated tB# &tudents were not fulfilling some of
the key requirements of the modules being taugbtaddress this issue, greater liaison
between each subject department and the LCA cowali is advised to ensure that
planning for students focuses on the full comptewd the chosen modules. A systematic,
accessible and centralised filing system is requioestore students’ key assignments.

To support the work of the LCA and JCSP teachignte it is recommended that formal

meetings of each core team be scheduled at key tilmeng the year. Further engagement
with designated in-service for LCA and JSCP is necended. To assist in the further

development of programmes, consideration couldiveEngo devising strategies where the
views of parents, students and staff be soughtesop an annual review, thereby further

promoting a spirit of productive partnership.

The school calendar with respect to the numbeeacthing hours per week is compliant
with Department regulations. Some good practice esgent in planning the school
timetable, especially in relation to the provisiohdouble and single-class periods for
optional subjects. However, there is some incomscst in relation to the number of class
periods assigned to some subjects offered to steiderthe third stream. This needs to be
addressed. It is commendable that the deputy padhaneets with the programme co-
ordinators to discuss timetabled provision for egmbgramme. In this context, the
arrangements for work experience in LCA could haenged, as the current system impacts
negatively on the number of timetabled periodslatsée for some subject areas.

A system of streaming operates in junior cycle.r€rare three class groups in each year of
the Junior Certificate. Placement into a particalass is based on the results achieved by
students in the assessment examinations whichptake prior to entry. Students who are
placed in the top two classes are then streameallfeubjects except Business Studies, Art
and Social, Personal and Health Education (SPHigrerare a smaller number of students
in the third stream. This class follows a modifiagriculum from the beginning of first
year, and in a minority of cases, students folloer JCSP. Members of the teaching staff
recognise the need to review current practices wgfard to streaming. In the interests of
students, it is recommended that considerationibengo the re-introduction of mixed-
ability groupings for at least part of the Junicgrtificate programme. The possibility of
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concurrent timetabling for subjects where thera iseed to differentiate between levels
could be considered for a later stage in the Jubatificate cycle. A systematic approach
to the provision of CPD for teachers in the areanofed-ability teaching is required to
ensure the successful implementation of this itivea

In timetabling for senior cycle, it is commendatiiat students who have exemptions from
Irish are provided with an opportunity to take drermative Leaving Certificate subject.
This good practice should be extended to studesiteydl'Y. The concurrent timetabling
arrangements evident in the Leaving Certificatggmamme are commendable.

3.2 Arrangements for students’ choice of subjects andrpgrammes

The arrangements for students’ choice of Juniortifdete subjects are currently
restrictive. The principal allocates junior cycléudents to classes on the basis of
assessment tests and through liaising with thegpgirschools. Some movement of students
between classes is possible during the first sigkseof first year. Students in the top two
streams study nine subjects for the Junior CeatiéicAll of these subjects are core with one
exception, where Business or Art are offered oneaspt option band. This choice is made
at the pre-entry stage. Students in the top twssef® do not have access to Music or Home
Economics. Students placed in the third streamtals®nine subjects but have no access to
Science, French or Business. These arrangemenéscese of concern within the school
community, and are not in line with the terms aondditions outlined in the Equal Status
Acts 2000-2004Contextual factors in relation to staff deploymantd pupils’ needs are
recognised. However, in the interests of all stiglert is recommended that the
arrangements be reviewed to ensure that junioecsteidents have equality of opportunity
of access to all subjects, before a final decissomade on subject choices. This review
needs to be in the context of a full review of tiganisation of class groupings in junior
cycle as already recommended.

It is laudable that all students have the oppotyutd participate in the TY programme.
Member of the students’ council who had complet&dstated that the programme was
beneficial in making informed Leaving Certificatabgect choices. A range of optional
subjects is available for Leaving Certificate. Givehe size of the school, it is
commendable that Leaving Certificate Biology, Ch&myi and Physics are all available.
Option bands for the Leaving Certificate programraee generated on students’
preferences. Management makes every effort tatieilstudents in their subject selection.
This is good practice.

Guidance and advice are provided for parents andests to assist them in choosing
subject options and school programmes. Informagianings are held for parents of first-
year and third-year students. Parents have theropti making additional appointments
with the principal or with the guidance counsellofo enhance communication,
consideration could be given to the publicationmafre up-to-date brochures outlining the
current curriculum provision in the school.

3.3 Co-curricular and extra-curricular provision

There is a strong tradition of sport in the sch@ildents participate in Gaelic football,
hurling and soccer and have successfully partiegb@t local and provincial competitions.
Activities such as the hosting of an annual spadats and the staff-student football matches
provide students with an opportunity to be invohirdphysical activity for fun. A chess
club also operates during lunch time.
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A variety of school trips is planned as part of é&x¢ra-curricular programme. Students are
also involved in producing a sixth-year school Hebko commemorate their time spent in
St Vincent's school. The level of engagement ofrttagority of the TY teaching team with
the provision of co-curricular trips or activitier TY students is particularly praiseworthy.
The hosting of an annu&achtain na Gaeilgeis a laudable initiative to support students in
developing their language skills and it also presidopportunities to experience Irish
culture and traditions outside of the traditionialssroom environment. It is commendable
that photographs, posters and mementoes illugratarious extra-curricular and co-
curricular activities are displayed in the schoalridors. These displays should be updated
regularly.

Co-curricular and extra-curricular activities aees as a valuable part of the education
programme offered in the school. It is obvious ttle students’ involvement in these
activities reinforces a sense of community and sthpirit, and promotes positive relations
among the whole-school communiffhe efforts and commitment displayed by staff in
providing and supporting such activities are higpmmended. Such activities broaden
students’ knowledge, experience and ultimate engmtnof learning. This work is highly
valued by the students, parents and the schoolgeament.

To extend the good practice and increase levetduafent participation in extra-curricular
activities, the role of the SCP and other exteaggncies in the provision of additional
activities should be considered by management.

4. QUALITY OF LEARNING AND TEACHING IN SUBJECTS
4.1 Planning and preparation

The school is engaged in subject-department plgnaimd there is evidence of good
collaboration among teachers in the different sttbhfiepartments. In most cases, subject-
department meetings take place on an official dagogress planning. Generally there is
a co-ordinator in place for each subject. Thisdedypractice. Frequent informal meetings
of subject teachers also take place. Meetings sed to share best practice and to discuss
the progress of students.

Planning documentation was inspected in the coofr¢be evaluation. It is recommended
that all long-term plans for subjects be developednclude aims, objectives, learning
outcomes, criteria for access to higher and orglinevel and information on effective

teaching methodologies, including how ICT will b&ed. The resources which will be used
to support teaching and learning should also bemeated in the plan.

In the development of subject-department planshisagice needs to be taken of curricular
programmes on offer in the school, and of approgr@anning for these. Planning for
students who are following the TY and LCA shouldfbgher developed in accordance
with the programme guidelines. Comprehensive in&diom on planning for these
programmes is available on the website of the Skcbaevel Support Service at
www.slss.ie Particular attention in planning for these progmees at subject level should
be on documenting the relevant teaching methodedoggsociated with the programmes.

In the individual lessons observed there was ediéef short-term planning. Many lessons
in terms of teachers’ input and students’ actisitigere well planned. The aims and
objectives for these lessons were clear and thigribated to good quality learning. This
good practice is to be commended.
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It is recommended that the differentiated needstoflents be taken into account when
planning for the delivery of subjects. This is pararly relevant when planning for mixed-
ability class groupings.

4.2 Learning and teaching

A positive atmosphere conducive to learning waslewi in all of the lessons observed.
Classroom management was effective and discipla® maintained at all times. Evidence
of the use of the student journal as a means oh@iaog positive behaviour was observed,
in one instance. This is very good practice ansléncouraged for all lessons and across all
subjects.

Teacher expectations for their students were high students were constantly affirmed,

encouraged and supported by their teachers. Vargl goactice was observed in instances
where the lesson objectives were written on thercdb@a the beginning of the lesson,

previous learning was reviewed and written homewweds checked in order to set the
stage for moving on. This very good practice shdadéxtended to all lessons.

The pace of most lessons was appropriate for thetes being undertaken and also for
the aptitudinal and motivational composition ofsslayroups. Work generally progressed in
an orderly and efficient manner, maximising studédrning opportunities. This is
effective practice. Language appropriate to thelsexd the students was used and students
benefited from the clear instructions given by tidwchers.

A wide range of teaching methodologies was obsedegithg the evaluation. Best practice
was observed where there was a balance betweehetezantred presentations and
students’ active engagement with lesson contemheSexamples of well-managed group
and pair work were observed. The potential for etisl to benefit from a co-operative
learning approach was enhanced by the inclusidhesfe activities. It is recommended that
this good practice be developed, and that teaclersider a range of teaching
methodologies to increase students’ active engageiméheir own learning.

The effective use of questioning to check levelskobwledge and understanding was
observed in a number of lessons. Best practiceolasrved where students were given
time to formulate their answers and encourageditap their hands. Consideration should
be given to the further use of questioning as aadlogy in order to enhance the quality
of learning opportunities for students.

Advance planning and preparation was observed te hpositive outcomes for both
students’ engagement and understanding. The miniegabf the textbook was observed in
one subject and learning was supported by apptephandouts and worksheets in a
number of lessons. This is effective practice.

Evidence of differentiation was observed in the nanin which some lessons were
conducted and where students were given an oppiyrttor achieve according to their
ability. This good practice should be extendedltteasons.

The effective integration of ICT as both a teachang learning tool and a student research
resource was observed in a number of lessonsréc@mmended that the potential of ICT
to enhance teaching and learning should be fullylaited in all lessons. When ICT is
being used for researching project work, studehtsulsl be given advice on how to
synthesise the information they are accessing.
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Print-rich learning environments were observed mumber of lessons. This is very good
practice, as it simulates and motivates studentsaim. It is recommended that classroom
environments be developed to support learning. iha$ particular importance in the room

in use for first-year art, as part of an effortitmrease the students’ encounters with
historical and contemporary art and design imagery.

In general, teachers were very knowledgeable raggattieir subject areas and the content
of lessons was appropriate to programme requiresnénthe case of languages other than
English, teachers should employ teaching methodkedognd strategies that promote more
effectively the use of the target language as treliom of communication in the
classroom.

4.3 Assessment

A variety of assessment modes, both formative anthstive, is employed to monitor and
assess student achievements in the curricular areakiated. Formative assessment
comprises oral questioning in class, observationwairk undertaken during class,
coursework assignments, homework and project woik.recommended, in a number of
the areas evaluated: that the expected learnirapm@s should be developed and stated in
planning documents, that these should be shardutiétstudents at the outset of class and
that they should be used to inform assessmentiaritewas noted that oral language skills
are assessed in a minority of cases. The goodigganftassessing all of the main language
skills is in line with the aims and objectives ahyuage syllabuses and should be extended
to all classes including the language componentiseoTY programme.

Homework was set and corrected in some instantas. recommended that this good

practice be extended to all classes as it providedents with essential opportunities to
reinforce classroom learning. Cognisance shoulhken of the course requirements and of
the range of skills to be developed when assighorgework. It is good practice to set and
regularly correct the work assigned to studentstiddarly praiseworthy are those

instances where a constructive approach was takehet correction of students’ work.

Providing students with positive feedback on theork and guiding them in ways to

improve their learning is good practice. It is nerpnended that all teachers engage in
promoting this good practice.

It was noted in one of the areas evaluated thadests profiling had not taken place in the
case of the majority of students participatinghia §CSP. It is strongly recommended that
in the case of all students participating in thegpamme, the practice of profiling is
correctly implemented. Learning statements assigtesits in breaking down the syllabus
into manageable-sized pieces and therefore sheuttidwn from a broad range of syllabus
areas. The profiling process is invaluable in fdsteand developing the students’ capacity
to set their own learning targets, reflect on thearning and engage in self-assessment.

In the case of the LCA, students’ key assignmerdgsewiot available for examination in
two of the areas evaluated. It is strongly recongeenthat, in line with the programme
requirements, all students complete all the relekay assignments on a phased basis and
that they are available for examination.

It is school policy to hold formal house examinaiat Christmas for all students. Students
preparing for state examinations sit mock examimeti typically during the second term,
and non-state examination students sit further é@xsminations at the end of the school
year. A formal report on students’ achievementshm house and mock examinations is
issued to parents twice a year. Parents are prbwidth opportunities to discuss their
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children’s progress at parent-teacher meetinggluoing further meetings which may be
organised on an individual basis if desired. Thigaod practice.

5. QUALITY OF SUPPORT FOR STUDENTS
5.1 Inclusion of students with additional educational reds

St Vincent's school has one fulltime ex-quota l@agrsupport teacher allocation. The

school also receives significant designated-teaaltecations to support the inclusion of

students with additional educational needs. Ther@ icommendable level of expertise
among the three teachers involved in the provisiolearning support. Four special needs
assistants (SNA) provide valuable assistance tdests in their care. In the current

academic year approximately thirty-eight resouroarl have been granted to support
students who have a particular learning need. Heweat the time of the evaluation, a
significant proportion of the designated resourcerh were not deployed for the purposes
for which they were intended. To ensure complianith Department circular PPT 01/05,

it is recommended that school management urgeenigw the allocation of resource hours
to ensure that all students who are allocated theses can derive full benefit from them.

Learning support is only available at present wgucycle students. In each year group,
the majority of students in receipt of this suppeneg placed in the one class where extra
tuition in Maths and English is provided. Studeintsthese classes follow a modified
curriculum as outlined in section three of thisapRe-testing takes place during the first
term and students may be re-assigned to clasdewifay discussions with class teachers.
A small number of other junior cycle students aréherawn for additional support in
literacy and numeracyit is acknowledged that the small size of the jurggcle group
allows teachers to provide individual support foudents. However, as a number of
students who have been allocated resource hoursi@wein senior cycle, the current
practices are not in the best interests of those dve been identified to have special
educational needs. In the interests thereforeptifnising inclusive practice and supporting
individual students’ needs, it is recommended tth@ model of organisation for the
provision of resource and learning-support teachiogrs be reviewed. The revised model
should ensure that additional support is not ceufito junior cycle. All students should
have equality of access to all subjects, beforal filecisions are made in relation to subject
choices and the assignment of students to claspgradhis review should be in the context
of consideration of the re-introduction of mixedtdyp class arrangements which was
strongly recommended in section three of this repor

A clearly identifiable learning-support and spe@édulcational needs department, led by a
co-ordinator should be established. In additiorc@eordinating the learning-support and
resource hours, the co-ordinator should also haveleain liaising with the parents of
students who have special educational needs, gueferimary schools and the relevant
external agencies. The modes of delivery useddwige additional-education support need
to be extended to maximise the inclusion of stuglerithin the school community. A more
whole-school approach for supporting students wjtecial educational needs is essential.
The recent whole-school CPD training in the genarala of learning and literacy is a
laudable initiative in supporting this approachrtrer CDP workshops on differentiated
learning would support staff in developing tailoreghching and learning strategies to
support the wide range of students’ learning needigh are typically found in mixed-
ability settings. Further information and adviceamailable from the Special Education
Support Service (www.sess.i@nd the Second Level Support Services (www.slss.i

All first-year students are assessed, using didggntests, prior to entry to the school, to
identify potential learning difficulties. Parentsica personnel from the feeder primary
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schools are also consulted as part of this prodessrecognised by the learning-support
teachers, that the assessment tests being useszhttyirare in need of updating. It is

therefore recommended, that the learning-supparhitén consultation with the guidance

counsellor, explore the option of introducing neasttinstruments that could be used for
initial testing and the subsequent monitoring afdsnts’ progress. Department circular
letter 0009/07 provides a list of appropriate ted3isis list is updated annually and is

available for consultation by schoolsvavw.education.ie

It is commendable that the learning-support teacherne been timetabled for a weekly
planning meeting. This practice should effectivédygilitate collaborative planning for
students’ specific learning needs. The good praatickeeping records of meetings was
noted. Basic learning plans are devised for thdesits currently receiving support but the
learning-support teachers recognise that thereapesfor more development in this area.
As individual education plans (IEPs) are due toobee mandatory as part of the Education
for Persons with Special Education Needs Act 28 further development of individual
learning plans for students is an important premurs this event. Good practice suggests
that all students in receipt of additional supmimuld have individual learning plans. The
assessment of the individual student learning anésoidentified in the learning plans will
serve to refine the additional supports that areessary. The weekly meeting time
allocated to the learning-support team should el us progress this work and review
students’ progress. Further advice and informatianthe IEP process are available in
Guidelines on the Individual Education Plan Process. This publication is available from the
National Council for Special Education Needsvatw.ncse.ie

A designated room and a range of additional ressuace available for use by the learning-
support teachers. However, it is acknowledgedttiege resources are in need of updating
and that access to dedicated ICT facilities istlohi These issues should be addressed in
the context of the audit of accommodation and nessurecommended in section one of
this report.

The admissions policy includes detailed proceddioessupporting inclusion. A whole-
school learning-support policy has been in drafinfdor some time, but has not yet been
circulated for consultation with the stakeholddtss recommended that a whole-school
policy on the provision of education for studenithvgpecial education needs be finalised
by a relevant sub-committee. This should then beuldted to management, staff and
representatives of parents and students for catsuitand be ratified, as soon as it is
practicable. This policy should set out the ran§esupports available in the school and
include procedures in relation to the deploymerSNAs. This would clarify their role and
act as a guide for all members of statie procedures documented in this policy should be
underpinned by principles of inclusion as outlinedhe Department publicatidmclusion

of Sudents with Special Education Needs. Post-Primary Guidelines.

One teacher co-ordinates the teaching of Englistarasadditional language (EAL) to
newcomer students. It is commendable that the bsaodidised the cost of post-graduate
training for the co-ordinator to facilitate necegsapskilling in this area. The co-ordinator
acts as an effective point of contact with parents.

Many initiatives that aim to support inclusion ogierin the schoolt is laudable that the
admissions policy includes an additional form sfieally designed to gather personal
information that is used to plan for the needsesicomer students. The co-ordinator runs a
short induction programme to support newcomer stigden gaining confidence in their
new environment. Members of the students’ coun¢ibwnet with the inspectors spoke
highly of this programme in supporting them in lgagt into their new school. It is
commendable that a buddy system is being plannedidrt year. There is a dedicated
notice board celebrating cultural diversity withihe school, and events such as an
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intercultural week have been held in the past. &lnéghly commendable events are further
encouraged, as a means of supporting and celelpréten rich cultural diversity in the
school.

Arrangements are in place to withdra@wcomer students in small groups for one period
per week to provide additional language suppomesignated classroom and a good range
of resources are available to support this wéik.allocation of forty-four hours has been
granted by the Department to provide additionagleme supports to newcomer students.
At the time of the evaluation however, a significaroportion of this time was redirected
for other uses by school management. This matedsargent review. It is recommended
that school management ensures that the full ditotaf hours for English as an additional
language (EAL) is used for the purpose for whiobytlwere allocated and in accordance
with circular M 53/07. This will ensure that newcemstudents have greater access to
language support over the teaching week. Furtherniiis recommended that the language
proficiency benchmarks be used to assess and mastildents’ progress. In order to
promote a whole-school approach to support theugnwh of newcomer students, it is
recommended that the co-ordinator of EAL liaisehviite subject teachers to compile a list
of key words to support students in accessing ieahlanguage on the curriculum.

A good range of supports is available to encouthgeeffective participation of students
who are socially disadvantaged. Students’ needsreaited with discretion and sensitivity.
Practical assistance towards the cost of schoctresgs is granted on an individual and
confidential basis. The school has access to a fsatmgol-community liaison co-ordinator
(HSCL) for eleven hours per week as part of theskhupport available under DEIS. The
co-ordinator has been of great assistance in tsiitg the parents’ council and in
establishing links with families and feeder-primaghools. It is intended to develop a
parents’ room and host a number of parents’ coursédse near future. This good work is
encouraged, as a means of further enhancing thenaaity spirit in the school. The co-
ordinator allocation is shared with another secawed school which belongs to a different
HSCL cluster. It was reported that this presergriBtant logistical difficulties for the co-
ordinator in carrying out the duties of the posthdmework club operates under the remit
of the SCP. Students attending this club are peakidith a hot meal before they begin
their homework. This club is recognised by staffl @arents as providing a very important
daily point of contact with studenfBhe provision of a breakfast club and of food aich
time is also being considered. These initiatives waworth pursuing. The school has
developed productive links with local community gps and agencies to support the
educational interests of its student cohort. Thenradment and enthusiasm of all staff
involved in these projects are recognised and camlet

As the work of the HSCL scheme, SCP and other eatexgencies continues to strengthen
and expand in the school, mechanisms to facilifftective communication between staff
and these partners need to be established.

5.2 Guidance and student support in the whole-school otext

The school has 0.5 ex-quota teacher allocatiosfodance. An additional seven hours has
been allocated for Guidance by management. Thid goactice supports the provision of
an enhanced guidance programme to support studgntiEince and counselling needs. It is
commendable that personnel involved in Guidancefac#itated to attend relevant CPD
training arranged for guidance counsellors.

Good facilities are available for Guidance. Thedgnice counsellor has an office with a

dedicated phone line and a computer with interoe¢ss. Students have access to dedicated
computers in a separate room. Access for classb® toomputer rooms can be arranged in
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advance. Display stands and notice boards withrnmdtion about careers and college open
day events are provided on the corridors for stteden

Guidance is integrated into a number of school Enognes. The guidance counsellor plays
a role in the transfer of students from primarysexondary school through visiting the
feeder primary schools and assisting in the assadsof students, prior to entry to the
school. There is a good level of participation Iy guidance counsellor in the senior cycle
curriculum programmes in the school and some stigpoalso available for third-year
students. A key feature of the guidance programmtée school is the successful student-
access programme. It is evident that this programifieetively stimulates students’ interest
and motivation levels to progress to third-levelietion. It was noted positively that past
students’ initial destinations are also trackedtbg guidance department. Parents are
assisted to understand the range of supports mavity the school, and the guidance
counsellor meets by appointment with any parent wishes to discuss concerns of their
children. This is good practice.

A whole-school approach to guidance and counselllgoeing adopted by school
management. It is commendable that the guidancesetlor is a member of the new care
team. This is essential to ensure that a co-orglihapproach is taken to providing care for
students in the school. The guidance counselloralsts supported the development of a
critical incidents policy for the school with adegicfrom the National Educational
Psychological Services Agency (NEPS). The principalurrently the main link with many
of the external agencies. Responsibility for thixskes could be devolved, over time, to
staff, including the guidance counsellor.

The school guidance plan is at a very early stedgdewelopment. It is recognised by
management that there is a need to progress a‘wblot®l| guidance plan as recommended
in Department circular PPT 12/05. It is commendal the relevant documents that were
circulated to schools by the Department are infogthe process. It is recommended that a
whole-school guidance plan be finalised as sooit sspracticable. The plan should be
drafted by a sub-committee of all relevant persgraféer an analysis of school needs has
been completed, and in consultation with staff,epts and students. The plan should
clearly show how all of the guidance allocatiomsed to support students’ personal, social,
and educational needs and career choices. Therdfoshould contain details of the
guidance programme or intervention for each yeasugrand school programme,
information on how students’ transitions are haddéd how liaison with parents is
arranged. As all students need access to Guiddmeegylan should in particular include
ways to link Guidance programmes with Social, Peband Health Education (SPHE) to
provide support for junior cycle students. Linkageth the HSCL scheme, SCP and other
outside agencies, including third-level and furteducation colleges, industry, employers
and outside speakers should also be included. -Brantand long-term objectives as well
as learning outcomes should be documented for eamer group and curriculum
programme. The ratified plan should be revieweaorannual basis and adjusted to meet
presenting needs. Further information and advieaslable from the SDPI atww.sdpi.ie
and the National Centre for Guidance in Educatid@GE) at www.ncge.ie

The provision of pastoral care of students is seebeing the responsibility of all staff in
the school. Parents identified the caring and sdigomanner of staff in dealing with
students in their care, as an aspect of the sehittolvhich they are most happy. Each class
group has a designated form tutor who plays an itapbrole in supporting the pastoral
care of students, and is a key point of contadh warents. The effectiveness of the form-
tutor role was acknowledged by management and saestd their work is commended.
The role of form tutor, while not clearly spelt putas a pastoral and disciplinary
dimension. One notable feature of the pastoral @igystem is the recent formation of a
school care team. In addition, personnel from t8® S-inglas-Cabra Partnership, Finglas
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Youth Services and the teaching staff provide va@ki@ersonal support to students in the
areas of bereavement, loss, self-esteem and dhtiAgy To build on the good work
already evident and in order to formalise the walready being done, it is recommended
that an overarching pastoral care policy be docteaerThis plan should help to develop
the identity of the care team more clearly andrdetheir functions and interactions with
other staff members. It should also outline cleénly procedures to be followed in difficult
cases that may arise from time to time. This wikre that a systematic approach is taken
to the pastoral care of students in the schbaties of the form tutors need to be agreed
and documented as part of this process.

As a means of cultivating and nurturing a sendarger group identity and augmenting the
support for students, consideration should be gieethe re-introduction of a year-head
system as part of the range of pastoral suppoviged. The merit of holding regular year-
group meetings should be considered to provideranfovhere positive behaviours and
achievements could be recognised and celebrated.

All junior cycle students are timetabled for SPH& @utlined in circular M11/03. To
optimise the role of SPHE in providing for the sdcipersonal and health education of
students, it is recommended that a three-year anogie of work that demonstrates a
coherent and balanced coverage of the ten modtikee GPHE curriculum framework be
collaboratively developed by the SPHE team. Sommdib planning time should be made
available to the teachers of SPHE, as part of étendar of subject-department meetings to
assist this process. Furthermore, it is recommerttiatl a relationships and sexuality
education policy (RSE) be developed in accordanite eircular M 27/08. The guidelines
produced by the Department of Education and Scieshmmild be used to inform the
drafting of this policy. This information is avdile on the Department's website at
www.education.ie

Some key polices that relate to the care of stisdeave been developed and are being
implemented. To complement the anti-bullying charieis recommended that a whole-
school anti-bullying policy, that is in line witthé Department’'s guidelines, should be
developed. Further advice and support on develogingnti-bullying policy is available on
the Department’s website.

The spiritual development of students is suppotgdthe calendar of events. It is
commendable that the diversity of religious backgs is acknowledged and celebrated
as part of this process. The oratory is potentialigreat asset to the school and could be
developed as a focal point for the whole-school momity.

6. SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER DEVELOP MENT

The following are the main strengths identifiedhie evaluation:

« St Vincent's has an inclusive and Christian etfidse school strives to meet the
needs of its student cohort that comes from a widersity of abilities and social
backgrounds.

* An informed, concerned and collaborative approacheing adopted by the board
of management to managing the school. The richrsityeof background and
experience among board members are an assetgottbel.

e School management is proactively fostering and eraging the development of
good quality partnerships with the parents’ coyrstildent council and a number
of external agencies to support the educationatests of students.

* There is a good level of on-going engagement watiosl-development planning.
The trustees have provided valuable assistanceghouit this process.
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A commendable level of expertise is evident amdmgstaff, and there has been a
good level of engagement with school-based CPD.

A good range of curriculum programmes is offeredthe school. There is a
commendable focus on developing students’ ICT sskill

The co-curricular and extra-curricular programmefogces a sense of community
and school spirit and promotes positive relatiomeorg the whole-school
community.

A positive atmosphere conducive to learning wasleni in all of the lessons
observed. Teacher expectations for their studemise vinigh and students were
constantly affirmed, encouraged and supported &y thachers.

The collective wisdom, experience and local knogeedf the recently-established
care team will support a focused and co-ordinatggart structure for students.
The spiritual development of students is suppoligdhe calendar of liturgical
services, retreats and religious education lesgoulsural and spiritual diversity is
acknowledged as part of this process.

As a means of building on these strengths and tiread areas for development, the
following key recommendations are made:

A comprehensive review of the schedule of postsesponsibility should be
carried out following an analysis of the needs led school to ensure that the
potential of middle management is fully realised.

To cultivate a sense of shared ownership for theréudevelopment of the school,
communication and decision-making practices ambegsthool community needs
to be reviewed and strengthened.

The implementation of all the curriculum programmegds to be reviewed, and a
systematic plan developed to broaden the rangeubfests offered on each
programme. To support the implementation of highhy curriculum
programmes, school polices and procedures needoictpvely encourage and
facilitate teachers to attend relevant CPD to tleatgst extent possible.

The re-introduction of mixed-ability groupings fat least part of the Junior
Certificate programme should be considered. Altlstus should have equality of
access to all subjects before final decisions aademn relation to subject choices
and the assignment of students to class groups.

The deployment of resource and EAL hours needstrggiew.

The code of behaviour should be reviewed to promposdtive student behaviour,
set standards for acceptable behaviour and resptiedtively to unacceptable
behaviour.

Post-evaluation meetings were held with the stadf laoard of management when the draft
findings and recommendations of the evaluation yeesented and discussed.

7.

RELATED SUBJECT INSPECTION REPORTS

The following related Subject Inspection repores available:

Subiject Inspection of Art — 11 April 2008

Subiject Inspection of Gaeilge — 9 April 2008

Subiject Inspection of Science — 10 April 2008

Transition Year Programme Evaluation InspectioBcince — 8 April 2008

Published November 2008
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Appendix

SCHOOL RESPONSE TO THEREPORT

Submitted by the Board of Management

Area 1 Observations on the content of the inspeaoh report

« The Board of Management of St. Vincent’s welconmis WSE Report and its positive
content and tone. It notes the due recognitiomefinclusive and caring nature of the
school community. The Report's commendations afidhaitions of students, staff and
school management are welcome.

« The Board appreciates the professionalism and esyuwvith which the DES Evaluation
Team engaged with all the education partners irscbool.

Area 2  Follow-up actions planned or undertaken sice the completion of the
inspection activity to implement the findings and ecommendations of the inspection.

«The Board welcomes the constructive recommendati@ade by the evaluation team.

« Some of these recommendations were in process &tk of the evaluation, others have
since been put in place, and the remainder wittdvefully examined by the Board as part
of our next planning cycle.

«Implementation, however, of some of the reporttoremendations are and will remain
subject to DES sanction of qualified personnel @nedprovision of the necessary funding
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